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H E L E N  F .  R I CE  
THE USERS of the school media center, students 
and teachers, are the key determiners in the staffing and operation of 
the school library. Users of the center should have the right to expect 
specialized and auxiliary staff (1) to provide needed services in 
support of the educational program with materials and facilities 
available in sufficient numbers and of appropriate capabilities to imp- 
lement constructive use of collections and equipment, ( 2 )  to provide 
orientation toward maintaining a climate for a receptive and under- 
standing attitude toward individual students, and ( 3 )  to provide 
imagination in exercising a leadership role in making materials for 
learning relevant for the students and teachers which the library 
serves. 
The student in today's and tomorrow's schools is an increasingly 
more independent learner-independent in his approach to learning 
and in the rate which paces his progress. He is critical in his selection 
and appraisal of materials of learning. He expects to determine how 
long he will spend in making a concept functional for him. In sched-
uling patterns which allow the student to determine the way he will 
allocate his time, with a varying number of class periods per subject 
and no commitment on where he will spend the same period each 
day, independence in his decision making is fostered. He expects to 
have the opportunity for dialogue with a variety 04 specialized person- 
nel and services. Students are aware of the accessibility of information 
through retrieval systems which have replaced the method of each 
student making the search-a very time consuming process. Frances 
Henne, reminds us: "In the viewpoint of many school librarians the 
mere process of locating and finding materials in the library holds 
little intellectual benefit for students, and time thus spent is generally 
wasted time. The many processes involved in what students do with 
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materials-evaluation, synthesis, reflection, thinking, appreciation, or 
whatever-are the important factors, not the searching, locating, and 
assembling of materials." l 
The teacher no longer wishes to isolate herself in the classroom but 
welcomes working as a member of a team made up of teachers, 
librarians, counselors, and other staff members. He or she is no longer 
content with a textbook, but uses a variety of sources and materials 
including the tool designed to her specifications for a particular learn- 
ing task. The teacher is the manager of resources which can enable 
learners to enter into a self-regulating encounter with what is to be 
learned. The selecting and assembling of resources of many kinds, 
assessing needs, and setting up and supervising situations maximizing 
the time spent by students with the newly varied materials for study, 
challenges the total capabilities of the professional staff. 
These users of school media centers will expect the personnel of 
the center to be varied in its capabilities. There should be subject area 
specialists, technical specialists, assistants and clerks who work as a 
coordinated whole to deal with the communications process. Libraries 
in the more traditional sense, have added the means for learning 
through listening and viewing. The organization and operation of 
instructional systems, i.e, closed circuit television, computer-assisted 
instruction, dial access information storage and retrieval, requires 
technical specialists who are also knowledgeable about learning theory 
and the curriculum. 
The operation of the media center must be the responsibility of a 
person who has capabilities in administration, a knowledge of learning 
theory and educational psychology, of literature and other materials 
for children and young people. This requires a sensitivity to people- 
human relations-because the head of the center will work at the de- 
cision-making level with the administration of the district and the 
school. Assuming this role of true leadership in planning and imple- 
menting the program, the head of the center will make the changes 
for a forward-looking educational program. Chapter II of the Stand-
ards for School Media Programs, 1969, outlines the responsibilities 
of the head of the school media program. The verbs of the listing are 
descriptive of the role: "plans . . . schedules . . . reports . . . assists 
. . . creates . . . maintains . . . has status." This is a new role for many 
librarians who have been content with the detail of clerk's duties. 
Lester Asheim has said "Librarians are not the only persons who work 
in libraries . . . narrow the use of the term 'librarian' to designate 
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those who are qualified by background and training to go beyond the 
level of application of established rules and techniques to the analysis 
of library problems and the formulation of original and creative solu- 
tions for them." 
Lack of clearly defined responsibilities of each staff member has 
limited the full employment of special talents and skills of the large 
group termed "librarians" or media specialists. Mary Gaver has 
stated the problem clearly: 
in the system having the benefit of a superuisor, there ought cer- 
tainly to be careful attention to the development of definitions and 
job classifications of all positions in the school libraries of the 
system. 
The purpose of such classification should be at least two-fold-to 
make full and effective use of the professionals in the system and to 
tailor the positions to fit the manpower which is a~ai lable .~  
Student users of school media centers will expect this personnel group 
to offer services which require the making of judgments that will aid 
the user to get to the right library materials. This group of personnel 
workers will aid the student by (1) being able to use all types of 
media in assisting a student in independent study, (2 )  being as know- 
ledgeable about a subject area as any specialist on the faculty. ( 3 )  
having available challenging materials for student use, (4)  instructing 
the student in the use of materials of the center, ( 5 )  giving direction to 
assistants in creation of materials required by students for learning 
and (6 )  showing an enthusiasm for serving the needs of student users. 
Teacher users expect this group to (1) act as members of teaching 
teams for planning, (2 )  act as resources for design of learning systems, 
and ( 3 )  provide a professional collection to bring current educational 
practices to the attention of the faculty. 
In addition to the head of the media center supported by specialists 
in various subject fields and with special materials, the student and 
teacher will expect personnel familiar with the library function and 
who can assist the learning process through a broad general education 
background applied to student needs through a continuing education 
in librarianship. This group has many skills needed to work with stu- 
dents and should not be kept out of libraries by requirements of cer- 
tif?cation. Emerging Library Systems states the case thus: 
No one questions the continuing necessity for the most intensive 
and effective training programs, the importance of professional and 
library-oriented judgment in matters that are essentially "library" 
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in nature, or the need for the most attractive employment condi- 
tions. Questions are being raised, however, with increasing fre- 
quency, as to whether it is always necessary that librarians-persons 
with imagination and a real understanding of the library's mission 
in their special fields-attend a prescribed number of hours in 
library school classrooms after receiving the bachelor's degree, in 
order to be able to make a professional contribution in the field of 
librarianshin 
L 
When the library profession was very young and was necessarily 
struggling for status and recognition, there undoubtedly was a need 
for a more rigid adherence to an educational formula. It  would 
seem that there is no longer this need to go on proving that librari- 
anship is indeed a profession. The library profession should by now 
have reached a stage of maturity where it might dare to allow 
persons who have a significant contribution to make to take their 
place in a library, with full status and remuneration, even though 
they may not have travelled all the way along the orthodox train- 
ing route. 
This is not meant to imply that present professional library train- 
ing is not useful and important. Much of it is immensely useful, 
especially for certain library situations. I t  can, however (with 
some changes), be made even more so and all of the evidence sug- 
gests that the time for absolute subservience to a rigid requirement 
system is long past. 
All advanced positions in libraries need not necessarily be filled 
by library school graduates. There is not only room for but need 
for other specialists. There is also a place for persons intensively 
trained on the job and working under the general direction of pro- 
fessional supervisors. In-service training, subject specialization, 
training and experience in related fields, more "borrowing" of 
courses in formal education (government, public administration, 
comn~unications, etc.) are examples of the kind ol preparation 
which not only might help to relieve the librarian shortage, but 
would bring much to the profession. The concept of a library team, 
as in team teaching in schools, could also be employed for more 
effective penetration of the community. 
In the long run libraries will be known for the service they ren- 
der, and there is a good reason to think service would be improved 
by putting more emphasis on the aptitudes, attitudes, and skills 
needed to do what most needs to be done. I t  is the library pro- 
fession itself which has erected the barriers that are responsible 
for keeping competent persons from doing many of the important 
things that now go undone; the public which uses and supports 
libraries asks only that its needs be met.6 
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The supporting staff of the media center has specific skills and 
abilities required in the modern library, and applied under the direc- 
tion of the head of the center or the various staff members termed 
media specialists. No accepted pattern of job classification has been 
established but such titles as technical specialist, technician and tech- 
nical assistant are among those in current usage. In general, this group 
has skills that could be applied in other than libraries, and includes 
photographic technician, graphics technician, electronics technician, 
and television technician. The Interdivisional Ad Hoc Committee of 
the Library Education Division and the Library Administration Divi- 
sion describes this group: "A recognized middle group of employees 
between the professional and clerical levels would help to solve some 
of the library manpower problems. The gap between clerical and 
professional staff is often too wide, leading to reluctance to reassign 
segments of professional responsibilities. A middle level staff com- 
petently trained could further relieve professional staff from perform- 
ing routines, techniques, and procedures not requiring full profes- 
sional knowledge." The 1969 Standards lists the responsibilities of 
such supportive per~onnel.~ 
The Knapp School Libraries Project initiated in 1963 stated as the 
first objective "school library services and facilities will be brought 
up to the standards of excellence recommended in Standards for 
School Library P r ~ g r am s " ~  which state the need for "one clerk for 
each 600 students or major fraction thereof if the head librarian has 
no administrative responsibility for audio-visual materials . . . in the 
case of full responsibility for audio-visual materials and the audio- 
visual program, [increase] by 50 per cent." The clerk position re- 
ferred to in this quantitative statement performed typist and filing 
duties. 
The user needs have changed the job description and the number of 
"clerks" in the years since the 1960 Standards were published. The 
1969 Standards recommend "at least one media aide . . . for each pro- 
fessional media specialist in schools of 2000 or fewer students. As many 
additional aides . . . as are needed to support special media programs 
in the school, such as television broadcasting, remote access, and 
language laboratories." lo Most school media centers require that 
this group be divided into two different types of duties and responsi- 
bilities. The Ad FIoc Committee report l1 treats all duties in the 
service desk-typist classification as a single group. The distinction 
between the two positions is dependent on the extent of contact with 
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the public. The service clerk works under the close supervision of a 
librarian, usually at the circulation desk. Performance of the routines 
of charging, discharging or renewing materials, reserving books, fill- 
ing requests of students or referring the request to the specialist are 
typical tasks of the service clerk. The user often requires only minimal 
assistance which the service clerk is trained to give and which frees 
the media specialist for judgmental tasks in direction of the total 
operation. The 1969 Standarcls recommends a division of duties as 
media aides are added so the specialization of tasks may be defined.'" 
The user may be unaware of the clerk-typist who performs such 
tasks as the routines of acquisition, mechanical preparation, filing 
and the maintenance of business records. The basic clerical skills 
must be adapted to library purposes.l3 In-service training is the only 
method at present for the preparation for the duties required. The size 
of the library, size of staff, and services offered to users determine the 
job description for this position which as yet has little standardization. 
The second characteristic of the specialized and auxiliary staff which 
student and teacher users of school media centers should expect is 
the orientation of this staff toward maintaining a climate for receptive 
and understanding attitude toward individual students. The shift from 
the single textbook, the whole class assignment, the one book report 
per month type of educational program, to one of seminar discussion 
groups, independent study, individualized programs for all types of 
pupils, brought the media center a staff. The attitude of this staff will 
determine the program and the extent to which its users realize its 
value for their learning. Each staff member's concern for the unique- 
ness of each user request and an honest sensitivity to people will 
make the school's media center an individualized learning laboratory. 
For too long, the media center has been designed and operated accord- 
ing to staff-determined rules and materials. The student must conform 
to those rules and use the materials provided or stay outside the door. 
Too little attention has been given to the sensitivity of the staff to the 
changing needs of its users and no real attempt has been made to 
involve those most concerned in decisions of acquisition and service. 
The leadership qualities of the head of the media center and his 
staff in communicating to the users the place of the center in each 
user's program requires a new concept of responsibility. This involves 
interpreting the program of the center to the principal and enlisting 
his support for the learning center idea. The openness of communica- 
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tion between media center staff and subject area departments can 
only be achieved when the principal and the head of the media 
center understand the relationship of the center to the philosophy of 
the school program and are willing to implement this relationship. 
Again, the focus on the needs of the users will make the environment 
for learning possible. 
The question of manpower in the field of librarianship has plagued 
school, public, college, and special libraries. Much attention has been 
focused on this question of shortages, duties, responsibilities, and 
training. About ten years ago the National Council of Library Associa- 
tions proposed a study of manpower but it was never funded. ALA 
funded a National Advisory Commission on Libraries and established 
a commission on a National Plan for Library Education in the fall of 
1962. A statement of the program of the commission is printed in the 
April 1963 issue of the ALA Bulletin,14 with a report in the April 1967 
ALA Bu1letin.l5 In 1966 the position of director for the Office for 
Library Education, ALA, was confirmed and Lester Asheim was ap- 
pointed to the position. A conference, "Library Manpower Needs and 
Utilization," co-sponsored by the Office for Library Education and 
Library Administration Division of ALA was held in Washington, 
March 9-11, 1967. The conference theme of ALA's 86th conference in 
San Francisco in June 1967, "Crisis in Library Manpower-Myth and 
Reality," stimulated state and regional levels to schedule numerous 
other conferences on the manpower problem. 
The Association of Research Libraries established a committee and 
made a proposal for a manpower study. The report of the Interdivi- 
sional Ad Hoc Committee of the Library Education Division and the 
Library Administration Division on the subprofessional or technical 
assistant was approved by executive boards of both divisions at the 
ALA meeting, January 1968. The University of Maryland has been 
awarded a grant of one-half million dollars for a manpower study 
under the direction of Paul Wasserman.16 The 1967 study on Ohio 
Library Manpower is concerned with school, college, and public 
libraries and makes recommendations for alleviation of the problem 
in that state. Emerging Library Systems: The 1963-66 Evaluation of 
the New York State Public Library Systems,17 published in 1967, gives 
considerable attention to the manpower problem. While the ALA 
standards for public libraries in 1956 set the present standards for 
library education, the policy statement, "Education and Manpower for 
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Librarianship; First Steps Toward a Statement of Policy," by Lester 
Asheim, in ALA Bulletin, October 1968,19 will set the standards for 
the next ten years. 
The special problems of manpower in school libraries have received 
attention in the 1960 Standards, the June 1967 ALA conference, stu- 
dies at U.S.O.E., and numerous papers resulting from graduate studies 
at schools of library science. The 1969 Standards devotes a chapter 
to "Personnel for the Media Program" and the recommendations stated 
will clarify many portions of the program. 
An important outcome of the Knapp School Libraries Project was 
the evident "need for a study of the many kinds of manpower needed 
in contemporary school librarianship." *O In November 1967, the 
Knapp Foundation made a grant of $1,163,718 to the American Li- 
brary Association for a second five-year project.21 This School Library 
Manpower Project, according to the American Library Association 
press release of December 1, 1967, "is designed to attack three aspects 
of the problem of developing fully and utilizing properly school 
library manpower-task and job analysis, education for school librari- 
anship and recruitment from specific manpower pools." 2" 
The place of the media center in the program of the school evolves 
through increased service, requiring additional staff with varying 
competencies, which means further increase in services. Users are 
expecting and demanding such a center. Media specialists and their 
staffs can do no less than strive to stimulate and answer the user's 
call for service. 
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